General Instructions for Building All Listening Skills

Many of these exercises require short passages of text. These are readily available in CLRC workbooks, online, easy-reader books, etc.; make sure to choose a subject of interest to your learner. In some cases, you’ll want to adapt the text to best suit your learner’s level.

When working on Listening Skills, copy activities from each of the levels and benchmarks. Many of the activities and resources are appropriate for multiple levels, you’ll just want to adjust the content used.

When choosing material, think about:

· How is the information organized? Texts in which the events are presented in natural chronological order, which have an informative title, and which present the information following an obvious organization (main ideas first, details and examples second) are easier to follow. 

· How familiar is your learner with the topic? Remember that misapplication of background knowledge can create major comprehension difficulties. 

· Does the text involve multiple individuals and objects? Are they clearly differentiated? It is easier to understand a text with a doctor and a patient than one with two doctors, and it is even easier if they are of the opposite gender. In other words, the more marked the differences, the easier the comprehension. 

For lower-level learners, use pre-listening activities to prepare your learner for the lesson. These can include:

· looking at pictures, maps, diagrams, or graphs

· reviewing vocabulary 

· reading something relevant

Facilitating listening/speaking activities

1. Help learners focus their attention

a. Introduce the content of the task. Tap learners’ background knowledge

2. Set up the activity

a. Explain the purpose of the activity

b. Explain the process for completing the task; check that learners understand before moving on

c. Model the task—do the first part of the activity so your learner understands exactly what is expected and has seen it done
3. Let the learners do the activity (individuals, pairs, groups)

a. Observe their progress

b. Note their successes and challenges

c. Repeat the activity (with new partner, with additional readings of the oral text, etc.)

4. Evaluate the activity

a. Provide an answer sheet if appropriate

b. Elicit learner feedback

c. Provide feedback on learner performance

5. Provide follow up

a. Use the listening and/or speaking activity as a lead-in to the next classroom activity, as the basis for a homework assignment, and as the next day’s warmup.
Read the text clearly and fluently, practicing beforehand if you’re uncomfortable reading out loud. If you have Internet access during your lessons, you may want to use a website that plays audio clips of various stories (Breaking News English, NPR, CNN, etc.)

Try to speak as naturally as possible—as if you’re telling a story—rather than just reading out loud. The first time you present the text, the learner should just listen.

Since these skills focus on listening, don’t provide printed copies of the text to your learners. If your learner struggles to complete the activity without printed text, let him/her follow the text for this lesson and use an easier level next time.

The textbook used in new tutor training (Teaching Adults: An ESL Resource Book) contains more strategies; use it often!

Listening 3.1.1

Respond to questions by providing appropriate elaboration and details

Open-Ended Questions

· An open-ended question is designed to encourage a full, meaningful answer using your learner’s own knowledge and/or feelings. It is the opposite of a closed-ended question, which encourages a short or single-word answer.

· Open-ended question: Tell me about your relationship with your neighbor.

· Closed-ended question: Do you get along well with your neighbor?

1. Talk with your learner about questions. Discuss the differences between close-ended or yes/no questions and open-ended questions. Model some questions as examples of each type. 

2. Explain the importance of answering open-ended questions with complete sentences and not giving close-ended answers (e.g. Question: What did you like about this lesson?” Answer needing elaboration, “It was fine.”)

3. Create a list of both open-ended and close-ended questions and role play them with your learner, discussing how to make the answers complete

Listening to Recorded Messages

Materials: Audio files of various messages that could be left on an answering machine or voicemail (doctor’s office, bank, insurance company, etc.)

· Review vocabulary needed for this activity (e.g., doctor’s office: appointment, cancel, prescription, insurance)

· Explain that you’ll be playing a message and they should write down all the important information

· Play the message as many times as needed, keeping track of how many times

· Once your learner is confident s/he has all the relevant information, ask a series of questions (both closed—“What is the number to call them back?” and open—“What do you think I should do about this message?”)

Sample script from doctor’s office:

Thank you for calling the XYZ Family Health Center. If this is an emergency, please hang up immediately and dial 911. Otherwise, please listen carefully and make your selection. If you need to schedule an appointment or cancel an appointment, please press 1 now. If you’re calling to have a prescription refilled, please press 2 now. If you are a patient calling about a referral, please press 3 now. If you’re calling from another physician’s office or an insurance company, please press 4 now. If you have a rotary phone, please stay on the line. To hear this message repeated, please press 9 now.
Questions:

1. What should I do in an emergency?

2. I need to schedule an appointment. What number should I push?

3. I need a referral to see a doctor. What number should I push?

4. Should I push 4?

5. I need to cancel my appointment. What number should I push?

6. My prescription medicine is finished and I need some more. What number

7. should I push?

8. I didn’t understand all the information. What number should I push?

9. The telephone I am using doesn’t have numbers to push; it has one big circle that I spin. What should I do?
Role Plays

· Role plays shouldn't be scripted out in detail, instead you should give your learner a general scenario with different elements and suggested ideas for complications to occur. 

· Role play cards can be very useful. They should list each person’s role (e.g., parent and teacher), elements (specific topics to discuss), and complications (e.g., child has been misbehaving in class/parent feels child isn’t being challenged enough)

· Before asking him/her to perform a role play you should prepare your learner by reviewing key vocabulary and asking questions. The questions should incorporate the major parts of the role play and the vocabulary/idioms involved. After the question/answer session your learner should be comfortable with what s/he needs to do.

· Allow your learner a few minutes to study the role cards and work out some key sentences. Give help where needed. 

· Each role play should be performed at least twice with everyone changing roles. 

Online Resources:

http://www.eslflow.com/roleplaysdramatheatregames.html
http://bogglesworldesl.com/doctor_roleplay.htm
http://www.englishcurrent.com/warm-ups/esl-roleplay-cards-upperintermediateadvanced-set-1/
Printed Resources:

Pronunciation Pairs: An Introduction to the Sounds of English

Speaking of Values: Conversation and Listening

Greetings! Culture and Speaking Skills

Listening 3.1.2

Listen and interact appropriately in small and large group settings, and during peer presentations.

Buddy Reading

· One learner reads and the "buddy" helps by making sure the reader is pronouncing the words correctly. The buddy also asks questions after the reading to check comprehension. 
· This can also be done in a one-on-one setting with the tutor making the occasional pronunciation error while reading.
Active Listening

· Explain to your learners that it’s much easier to understand conversations and presentations if you think about the topic beforehand and identify some concepts and vocabulary.
· Before reading a passage, encourage learners to think about and discuss what they already know about the content of the listening text. This activity can also provide the background needed for them to understand the text, and it can focus attention on what to listen for.

· While listening, ask learners to make mental notes of any questions or comments.

· After the passage is finished, encourage learners to share their questions and comments about what they’ve heard.

· Encourage independent practice, such as listening to radio programs.

Information Gap

· Each learner (in a group of 3 or 4) has some information that the others in the group need in order to complete a task. The learners must ask each other questions to get the missing information. 
· For example, use two copies of the same grocery store flier. Black out the prices on some items, the brand name on others. Ask your learners to face each other and ask each other questions, marking the flier with the answers to their questions. Continue until all the missing information is filled in.
Online Resources:

 http://www.rong-chang.com/qa2/
http://www.manythings.org/el/
http://www.elllo.org/
http://www.eslfast.com/
Printed Resources:

Conversation Strategies: Pair and Group Activities for Developing Communicative Competence 

On-the-Job English (ESL for Job Success)

American Manners and Customs

Interaction Activities in ESL
Listening 3.1.3

Distinguish and understand verbal and non-verbal communications

Sticky Situation

· Write a list of unusual situations (e.g., pulled over by police, wake up one morning and cannot hear, won the lottery)

· Choose one and act it out using mime only

· If your learners can guess the situation, have them act it out using words

· If they can’t guess, they have to choose another situation and act it out using mime only.

Mind Reading

· Materials: Magazines with many photos of people or picture files

· Explain that 93% communication is non verbal:

· Body language (55%), Tone of Voice (38%), Verbal (7%).

· Draw a pie chart to illustrate this if needed.

· Body language: People use body language without thinking (unconsciously) to communicate or the message to another person. We are also constantly dropping clues about what is going on in our head, sometimes without even knowing.

· Tone of voice: Emotions are often given away not so much by what people are saying but how they say it. 

· Using the magazine photos, ask learners to identify how the subjects in the photo feel, what they’re about to do, etc. and explain the reasoning behind their answers.

Silent Role Plays
· Materials: Several situations (examples include: It's 11:30 on New Years Eve. The bus is late; You are all friends at a funeral; You are family members on the way back from a vacation. A few minutes ago you had a big fight.) 

· Ask learners to create a role play that involves ONLY body language and NO talking. They can pick any scene and characters they want, but have to act it out with 

Online Resources:

 http://iteslj.org/questions/gestures.html 
http://library.leeds.ac.uk/tutorials/activities/lips/body-language-photos/
Printed Resources:

Lifelines 2: Coping Skills in English

Culturally Speaking: A Conversation and Culture Text for Learners of English

A Conversation Book: English in Everyday Life

Survival English: English Through Conversations

Listening 3.1.4

Recognize and analyze the various types of communication that shape opinion.

Media Analysis

Analyzing various forms of media gives learners the opportunity to think about important issues like media bias and censorship. Any analysis of media has the potential to raise learners' general awareness and encourage them to think about the issues that affect their lives.

· Choose a form of media that reflects the interests of learners and has the potential to encourage critical thought.

· Give learners time for analysis (during and after listening) so they can absorb the material they will be asked to work with. 

· Offer time for individuals or small groups to discuss and work out any problems or questions they may have.

· Once the learners are comfortable with the content of the piece, tutor should then introduce questions designed to encourage critical reflection. 

· Who is the author? Why did they write or report this piece?

· Do you feel the facts are accurate? Why or why not?

· Is the author or reporter giving equal attention to all sides of the issue?

· How does this piece make you feel personally? How do you feel others (from other countries, cultures, political groups, etc.) would feel about it? 

· Do you see examples of bias, either in the piece itself or in the language chosen?

· A good follow-up to this activity is to ask learners to write or vocalize a response either to the author or an editor of the piece expressing their opinions.

· The media is all around us and finding material for classroom use is just a matter of opening a newspaper or watching the news

· The focus of this type of activity does not need to be on traditional topics like bias and censorship 

Speaking Figuratively

· Before the activity, discuss various figures of speech with learners and how using these can create vivid pictures in the minds of the listeners.

· Go over the definitions and examples of irony, metaphor, satire, simile, and hyperbole

· Think of a passage that contains many of the above; it can be something the tutor reads out loud, or an opinion piece on the radio, or an editorial on television.

· While listening, have your learner note any figures of speech and how they were used.

· Discuss how the figures of speech were used and if they were effective—did they help your learner get a more vivid image of the subject or did they confuse the issue?

Online Resources:

 http://www.esl-lab.com/ 
http://www.ted.com/
http://www.literacyworks.org/learningresources/
http://learningenglish.voanews.com/
Printed Resources:

Conversation Strategies: Pair and Group Activities for Developing Communicative Competence 

Speaking of Values: Conversation and Listening

Beyond Language: Intercultural Communication for English as a Second Language
Listening 3.1.5

Ask substantive questions based on the argument(s) presented by a speaker

Group Language Experience Activities

· Share and discuss experience with your learners (a trip, a funny story that happened while cooking, something you heard on the radio).

· After the discussion, ask learners to respond to the experience; write everything said—use the exact words without correcting or changing. 

· Read back the dictation, asking if it’s what the learners intended. If learners suggest revisions, make them.

· You may use the finished product for additional work on vocabulary, grammar, etc.

It Happened Last Week

· Ask learners to brainstorm a list of question words and make a list to help with this activity (who, what, where, when, why, for how long, how often, did/do)

· Explain that you will tell a brief story (1-2 sentences) about something that happened in your life the previous week. Example:  “My family went on a trip this weekend.” 

· Tell learners to think of questions to ask you in order to get more details about your story. When finished with all the learners’ questions and your answers, put learners in pairs (or do this in a one-on-one setting). 

· The first member of the pair talks briefly about something that happened to him/her last week (at work, with their family, with friends, etc.). The second member of the pair listens and asks follow up questions – trying to form a question for each of the six Wh- information question words. 

· The first member answers the follow-up questions, elaborating on the story as initially told. 

· Members of the pair switch roles so each person has a chance to tell a story and answer questions and each person has a chance to ask follow up questions.

In the News

· Read aloud a very short news story – 1-2 paragraphs. 

· Ask learners to generate questions about the story, using the WH-question words. 

· Write the questions on the board. 

· Read the story aloud again. Ask learners to ask and answer the questions orally from the board.

· Ask learners to think about the story and offer their opinion about one aspect of the topic.

Online Resources:

http://www.5minuteenglish.com/listening.htm
http://eslamerica.us/Conversation.html
http://www.dailyesl.com/
Printed Resources:

Advanced Practice for the TOEFL 

Speaking of Values: Conversation and Listening

The Idiom Adventure

The Idiom Advantage

Stories for Parents

Listening 3.1.6

Summarize and respond to major ideas and evidence presented in spoken messages

Using YouTube

· Discuss a particular topic learners enjoy. 

· Before the next lesson begins, go to YouTube and search for short videos on the topic. Once you have found appropriate videos, save the urls in your browser. If you do not have an Internet connection in your lessons, go to Keepvid. This site allows you to download the video to your computer that you can later use in class. 

· Watch the video a few times and create a vocabulary guide. Write a short introduction to the videos you will watch. The more context you provide, the better your learners will understand the videos they are about to watch. Include both the short introduction and vocabulary list on handout. Make sure to include the url (web page address) of the YouTube video. 

· Create a list of comprehension questions for to ask learners after they watch the video.

· Hand out the introduction sheets and go through the introduction and vocabulary list to make sure learners understand. 

· Watch the videos together. 

· Discuss what was said in the video; discuss comprehension questions, predictions, learners’ thoughts on the video.

· Most likely, your videos will be amusing and learners will want to watch many more. This is to be encouraged! If possible, give learners 20 minutes or so to explore YouTube. 

That’s Not Right!

· Find a large magazine photo or textbook illustration that shows a specific setting (a city, park, kitchen, school, office, hospital, store, etc.) and several people engaged in one or a variety of activities. 

· Have learners make a 2” x 2” card, labeled “That’s not right!” 

· Show the picture and pre-teach any key vocabulary. Give learners a few minutes to study the picture. 

· Explain to learners that you’re going to describe the picture. If you make any mistakes, they should hold up their “That’s not right!” card. 

· Orally describe the picture, using level-appropriate vocabulary and sentences, occasionally stating something that is not true about the picture. For example, if the picture has two boys, you might say three boys. Or if a person in the picture is running, you might say swimming. 

· Learners listen and when they hear a discrepancy between the oral account and the actual picture, they raise their card. Call on learners to say a corrected statement about the picture. 

· Teach the politeness strategies, “I think you meant to say ________.” or “I think you said _______. Did you mean to say _________?” 

Altered Texts and Broadcasts

· Locate a short, level-appropriate text that is pertinent to the life skill topic or subject matter currently being studied. The 1-2 paragraph text can be written by you, obtained from a textbook, or found on the Internet. 

· Make copies of the original text for your learners. 

· On your copy, replace certain words or phrases with synonyms (explained/said, over/above) or similar words (Sunday/Monday, hiking/camping, coworker/neighbor, don’t/you shouldn’t). Read the altered text aloud while learners listen to get the gist. 

· Give learners the original text. Read the altered text aloud a second time while learners read the original text and circle the locations of altered words or phrases. Read the altered text aloud a third time for learners to write the alterations. Read the text a final time for learners to check their work. 

· You can also use a brief segment from a taped news broadcast. In this case, give learners the altered transcript, since they will be listening to the original text of the broadcast.

Online Resources:

http://www.eltpodcast.com/archive/bc
www.youtube.com
www.englishvoices.org
http://esl-lab.blogspot.com/
Printed Resources:

Intermediate Listening Comprehension: Understanding and Recalling Spoken English 

Advanced Practice for the TOEFL

Stories for Parents

Open-Ended Stories

The Contemporary Reader

Listening 3.1.7

Go beyond the information given by a speaker, making inferences, and drawing appropriate conclusions

Listening from the Middle

Listening from the middle is an adaptation of pre-listening activities designed to preview a text by playing a portion of it, discussing it, and making predictions. 

· Introduce the activity. You can discuss times when learners have had to start listening in the middle of a conversation or broadcast. Explain the importance about knowing about the listening time and place, the speakers, their feelings, what kind of speech they are engaged in, what the topic is, and why someone might want to listen. 

· Tell the learners they will be discussing what they hear. 

· Create a chart where learners can take notes for:

· What came before

· What I heard

· What comes next

· Play or read a one-minute segment from the middle of the listening text. All of the speakers should be heard in this portion. Learners may take notes.

· Stop the recording. Learners may discuss their notes with tutor or classmates. The discussion provides additional listening practice and opportunities to negotiate meaning.

· Play the same one-minute segment again. Have learners check or add to their notes, and then confer a second time with classmates or tutor.

· Discuss and fill out predictions for “What came before” and “What comes next.” Learners can confirm these predictions by hearing the entire listening selection.

· To close this activity, review the basic strategy of attuning to the listening by identifying who is speaking and what they are saying. 

Conclusions from Movies

· Learners probably use the drawing conclusions strategy most often when they watch movies. 

· Bring in a movie with an enjoyable scene that learners can draw conclusions from (most movies will have a scene like this). 

· Let learners watch the scene and then draw one or more conclusions from what they’ve watched. 

· Encourage them to fill out a graphic organizer about one of their conclusions and emphasize the importance of basing their conclusion on facts from the movie.

You Are What You Bring

· Explain that you will be describing the contents of someone’s bag, as well as what the bag looks like.

· Explain that it will be their job to draw conclusions about the person based on what you say is in the person’s bag. You might describe a tiny pink purse lined with sequins and feathers with a tube of lipstick and a hand mirror, a bulky gym bag with a sweatband and a set of hand weights, or a knapsack filled with library books about Abraham Lincoln.

· After you’ve given them several examples, let them come up with bags of their own.

Inferences vs. Facts

· Make a two-column chart with the headings “Fact” and “Inference.” 

· Explain the difference between facts and inferences. Make sure that they understand that you can point to a fact in the text, whereas with an inference, you can point to something in the text that seems to hint at the inference. 

· Read a story or article out loud. 

· Pause with every sentence and have them put an X in either the Fact or Inference column.

· Make sure learners are able to point at the sentence in the text that helps them make that inference.

Guess the Definition

· Show learners how to use inferences to understand unfamiliar vocabulary words. 

· Prepare several sentences on the board that contain unfamiliar words (such as “I didn’t want to abseculate again this winter. Last time I did it I broke my arm going down a steep hill.”)

· Read the sentence out loud, then make a list of facts learners know about the nonsense word “abseculate” from listening (it can be done in the winter and it involves hills). 

· Ask learners to come up with inferences that they can make about the word abseculate, such as the ideas that it probably requires snow and involves going very quickly.

Online Resources:

 http://www.englishclub.com/esl-exams/ets-toefl-practice-listening.htm 
http://www.esl-lab.com/tips.htm
http://www.5minuteenglish.com/esl-listening-practice.htm
Printed Resources:

Get It? Got It!: Listening to Others/Speaking for Ourselves (low-intermediate); part of the Tapestry series

Speaking of Values: Conversation and Listening

Cloze Connections

Stories Plus
